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 What comes to mind when you hear “Back to School?”
 Shopping
 Seeing your friends
 Meeting your new teacher
 Finding out what your classes are going to be

 What about for students not succeeding in school?
 Obstacles 
 Stressors 

“BACK TO SCHOOL” PERCEPTIONS



“Although it is well-known that socioeconomic status has been 
used several times as a factor that predicts academic 

achievement, the reality is that even when controlling for 
socioeconomic status, African American males stil l  lag behind 

their Caucasian counterparts academically.”

-Olatokunbo S. Fashola

HARSH REALITY
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 Presented by Robert Cooper & Will J. Jordan

 “American society remains stratified by both race/ethnicity and 
class” (p. 1)

 Gains have been made, but public education remains separate and 
unequal
 Educational placement, experience, and expectations 
 Experience of teachers differs
 Economic resources, little social capital and political influence
 Public schools rather than alternative, magnet, charter, religious, or 

private

 Socialized as ‘less than’

 Disproportionally adversely affected by school systems                 
(e.g. nonpromotions, suspensions, expulsions, dropouts)

CHAPTER 1:  CULTURAL ISSUES 
IN COMPREHENSIVE SCHOOL REFORM 



 Comprehensive School Reform
 Raising Standards:  do more of the same, better
 Failed to recognize differences needed by institutions 
 Left fundamental nature of teaching and learning unchanged

 Redistribution of Power
 Decentralize control of curriculum, budgets, and staffing to principals, teachers, and parents
 School-by-school sensitivity to needs
 Fundamental change not widespread

 A re-look at the Purpose of Education
 Alter traditional concepts behind school policy
 Development of Human Resources

CHAPTER 1:  CULTURAL ISSUES 
IN COMPREHENSIVE SCHOOL REFORM 



 Changing School Norms and Culture
 Changing beliefs about academic ability and intelligence
 Deficit Model Perspective (1960s):  perceived cultural, psychological, and/or mental 

deficiency of Black males and blames them for social and academic failings 

 Preference among many educators and policy makers to focus on the 
broad issues pertaining to school reform and improvement, devoid of 
cultural implications

 Reform research and policy must be joined with teacher recruitment 
research and policy

 Teacher/Student Congruence
 Successful role models , possible rapport – this is NOT enough

 Integrative Approach Required

CHAPTER 1:  CULTURAL ISSUES 
IN COMPREHENSIVE SCHOOL REFORM 



 Although a recognized issue, we have yet to develop adequate 
policies and practices for taking full advantage of students’ cultural 
histories

 Schools should provide a vehicle of social mobility

 Need to reconceptualize broader social, economic, and political 
structures

CHAPTER 1:  CULTURAL ISSUES 
IN COMPREHENSIVE SCHOOL REFORM 



 Presented by Olatokunbo S. Fashola

 Debate over responsibility of educational institutions

 Importance of going beyond what takes place during the school day

CHAPTER 2:  DEVELOPING THE TALENTS OF 
AFRICAN AMERICAN MALE STUDENTS DURING 

THE NONSCHOOL HOURS



 After-School Programs
 Likely to involve school-aged children and emphasize academic and non-

academic activities
 Typically more affordable than childcare, additional offerings than daycare 

(e.g. transportation, recreation programs, etc.)
 Examples include:  Boys & Girls Club, YMCA, Big Brother/Big Sisters, 4-H

 School-Based Academic Extended-Day Programs
 Differ from community-based:  directly connect to academic school day
 Typically school professionals conduct

CHAPTER 2:  DEVELOPING THE TALENTS OF 
AFRICAN AMERICAN MALE STUDENTS DURING 

THE NONSCHOOL HOURS



 Patterns of Success Among the Programs
 Addressing the source of the problem:  understanding the needs and 

wants of a targeted population
 Specific Program Goals
 Professional Development & Training
 Continued Evaluation

 Investment in the Population Served – Creative ways to address:
 Transportation
 Cost
 Siblings

CHAPTER 2:  DEVELOPING THE TALENTS OF 
AFRICAN AMERICAN MALE STUDENTS DURING 

THE NONSCHOOL HOURS



 Presented by Pedro A. Noguera

 Hardships based off of a larger society – devising strategies to 
combat

 Not all Black males are “at risk;” however, “Black males often adopt 
behaviors that make them complicit in their own failure

 Structural vs. Cultural Explanations
 Structuralists:  focus on political economy, availability of jobs and 

economic opportunities, class structure, and social geography 
 Culturalists:  downplay environmental factors and treat human behavior as 

a product of beliefs, values, norms, and socialization

CHAPTER 3:  THE TROUBLE WITH BLACK BOYS



 Identity and Academic Performance
 “As young people enter into adolescence and develop a stronger sense of 

their individual identities, the meaning and significance of race also 
changes” (p. 62)

 Significance of structure and culture in creating identity
 Vast majority have a desire to succeed, but do not necessarily feel they 

have the necessary support

 Additional Research is Needed

CHAPTER 3:  THE TROUBLE WITH BLACK BOYS



 Presented by Ronald F. Ferguson

 Any conception of bias requires a corresponding conception of 
neutrality

 Unconditional Race Neutrality:  requires that perceptions, 
expectations, and behaviors be uncorrelated with race

 Race Neutrality
 Conditioned on Observables:  assumes a teacher’s perceptions or 

expectations are unbiased if they are based only on legitimate observable 
predictors or performance (e.g. past grades, test scores, etc.)

 Conditioned on Potential:  the level of performance that the student could 
reach at his or her full potential

CHAPTER 4:  TEACHERS’ PERCEPTIONS AND 
EXPECTATIONS AND THE BLACK-WHITE TEST 

SCORE GAP



 Presented by James Earl Davis

 “While Black girls are also negatively affected by schooling, some 
research suggests that the problems facing Black boys are more 
chronic and extreme” (p. 134)

 Theories of relatively low academic performance:
 Student Attitudes:  limited research, low engagement attitudes 
 Social Organization of Schools:  curriculum issues, teaching strategies, 

school achievement climate, expectations, etc.
 Masculine Identity:  schooling seen as feminine 

CHAPTER 5:  EARLY SCHOOLING AND 
ACADEMIC ACHIEVEMENT OF 
AFRICAN AMERICAN MALES



 Presented by Melissa Roderick

 “Evidence suggests that minority males have the greatest academic 
difficulty following the move to middle-level schools and high 
schools” (p. 153)

CHAPTER 6:  WHAT’S HAPPENING TO THE 
BOYS?



 Three possible explanations:
 Have the fewest resources to meet new academic and social challenges
 Experience the most dramatic declines in support and the quality of 

relationships and school experiences as they make the move to high 
school

 Even if they have similar skills and supports, minority males would remain 
at risk because they have fewer positive coping resources and are more 
likely to adopt negative coping resources

CHAPTER 6:  WHAT’S HAPPENING TO THE 
BOYS?



 Presented by Dena Phillips Swanson, Michael Cunningham, & 
Margaret Beale Spencer

 “African American males are probably the most highly stigmatized 
and stereotyped group in America” (p. 230)

 Racial tolerance has increased, but structural racism still exists

 Vulnerability Level

CHAPTER 7:  BLACK MALES’ STRUCTURAL 
CONDITIONS, ACHIEVEMENT PATTERNS, 

NORMATIVE NEEDS, AND “OPPORTUNITIES”



 Presented by Jomills Henry Braddock II

 “The athletic programs in middle and high schools represent a unique 
interface between the adolescent subculture and the school, and they 
claim a significant amount of student time, interest, and effort” (p. 
255)

 School sports matter:  to students and parents

 African American male representation varies by sport

CHAPTER 8:  ATHLETICS, ACADEMICS, AND 
AFRICAN AMERICAN MALES 



 Connection between athletic involvement and academic performance

 Findings have varied, but most recently, a positive relationship 
between athletic participation and educational attainment has been 
found

CHAPTER 8:  ATHLETICS, ACADEMICS, AND 
AFRICAN AMERICAN MALES 



“We must begin now to reverse the current trend of African American 
male lack of achievement in the classroom by exploring what 
successful educators of African American males have done.” 

-Olatokunbo S. Fashola

CHAPTER 9:  CONCLUSION
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